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District Office 
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School 

Denise Dunbar Principal Charlotte Sidway Elementary 
School 

Mary Haggerty Principal William Kaegebein 
Elementary School 

Jennifer Kam Literacy Specialist William Kaegebein 
Elementary School 

Alexandra McFaddin Math Specialist William Kaegebein 
Elementary School 

Lynda Keipper Speech Language Pathologist District 

Kerri Nowak Principal Huth Road Elementary School 
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Sheryl Sacco Literacy Specialist Huth Road Elementary School 

Lauren Stang School Psychologist Charlotte Sidway Elementary 
School 

Alexis Reddien School Psychologist William Kaegbein/VCMS 

Allison Wild Math Specialist Charlotte Sidway Elementary 
School 

 
 

Grand Island Central School District Mission Statement: 
 

The Mission of the Grand Island Schools is to foster academic excellence, personal 
growth, and social responsibility. 
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SECTION 1:  INTRODUCTION 
Response to Intervention (RtI) functions as a significant educational strategy or framework 

designed to identify students who may be at-risk for substandard academic performance 

and intervene by providing supplemental interventions targeted to their learning needs. 

The overall purpose of RtI at Grand Island Central School District is to improve students’ 

achievement in all academic areas, collaboration among professionals, and decrease 

special education referrals.  Furthermore, refined processes will address additional 

behavioral, social, and emotional development.   

Response to Intervention Defined 
 Response to Intervention integrates assessment and intervention within a 
multi-level prevention system to maximize student achievement.  With RtI, schools can 
use data to identify students at risk for poor learning outcomes monitor student progress, 
provide evidence-based interventions and adjust the intensity and nature of those 
intervention depending on a student’s responsiveness, and identify students with learning 
disabilities. (NCRTI, 2010). 
  

Legislative Background 
 In September of 2007, the NYS Board of Regents approved multiple amendments 

to 8 NY Code of Rules and Regulations that requires schools to establish an RtI policy and 

procedures for students in grades K -4 in the area of literacy.  These amendments 

established a policy framework for RtI in regulations relating to school-wide screenings, 

minimum components of RtI programs, parent notification, and the use of RtI to identify 

students with learning disabilities.  By adding Section 100.2(ii) to Part 100 of the 

Commissioner’s Regulations it set forth minimum requirements for using an RtI process to 

determine a student’s response to research-based intervention.   

Minimum Requirements.  The Regents policy framework for RtI: 

1. Defines RtI to minimally include:  

 

• Appropriate instruction delivered to all students in the general education class by 

qualified personnel. Appropriate instruction in reading means scientific research-

based reading programs that include explicit and systematic instruction in phonemic 

awareness, phonics, vocabulary development, reading   fluency (including oral 

reading skills) and reading comprehension strategies.  

 

• Screenings applied to all students in the class to identify those students who are not 

making academic progress at expected rates.  

 

• Instruction matched to student need with increasing intensive levels of targeted 

intervention and instruction for students who do not make satisfactory progress in 
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their levels of performance and/or in their rate of learning to meet age or grade level 

standards.  

 

• Repeated assessments of student achievement which should include curriculum 

based measures to determine if interventions are resulting in student progress 

toward age or grade level standards.  

 

• The application of information about the student’s response to intervention to 

make educational decisions about changes in goals, instruction and/or services 

and the decision to make a referral for special education programs and/or services.  

 

• Written notification to the parents when the student requires an intervention 

beyond that provided to all students in the general education classroom that 

provides information about the:  

 amount and nature of student performance data that will be collected and    

 the general education services that will be provided;  

 strategies for increasing the student’s rate of learning; and  

 parents’ right to request an evaluation for special education programs     

  and/or services 

 

2. Requires each school district to establish a plan and policies for implementing school-

wide approaches and pre-referral interventions in order to remediate a student’s 

performance prior to referral for special education, which may include the RtI process as 

part of a district’s school-wide approach. The school district must select and define the 

specific structure and components of its RtI program, including, but not limited to the:  

 criteria for determining the levels of intervention to be provided to students,  

 types of interventions,  

 amount and nature of student performance data to be collected, and  

 manner and frequency for progress monitoring.  

[8 NYCRR section 100.2(ii)]  

 

3. Requires each school district implementing an RtI program to take appropriate steps to 

ensure that staff have the knowledge and skills necessary to implement an RtI program 

and that such program is implemented consistent with the specific structure and 

components of the model.  

 

[8 NYCRR section 100.2(ii)]  
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4. Authorizes the use of RtI in the State's criteria to determine learning disabilities (LD) 

and requires, effective July 1, 2012, that all school districts have an RtI program in 

place as part of the process to determine if a student in grades K-4 is a student with 

a learning disability in the area of reading. “Effective on or after July 1, 2012, a school 

district shall not use the severe discrepancy criteria to determine that a student in 

kindergarten through grade four has a learning disability in the area of reading.”  

 

[8 NYCRR section 200.4(j)] 

In addition to the above RtI requirements, regulations adopted by the Regents regarding 

screening of students with low test scores now requires a review of the students’ 

instructional programs in reading and mathematics to ensure that explicit and research 

validated instruction is being provided in reading and mathematics.  

• Students with low test scores must be monitored periodically through screenings and 

on-going assessments of the student’s reading and mathematics abilities and skills.  

• If the student is determined to be making substandard progress in such areas 

of study, instruction shall be provided that is tailored to meet the student’s individual 

needs with increasingly intensive levels of targeted intervention and instruction.  

• School districts must provide written notification to parents when a student requires 

an intervention beyond that which is provided to the general education classroom. 

Such notification shall include: information about the performance data that will be 

collected and the general education services that will be provided; strategies for 

increasing the student’s rate of learning; and the parents’ right to request an 

evaluation by the Committee on Special Education to determine whether the 

student has a disability.  

 

An RtI process as described above will meet the section 117.3 requirements to ensure a 

student’s progress toward meeting the State’s standards.  
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SECTION 2:                                                                       

 RTI AS A MULTI-TIERED PREVENTION FRAMEWORK 

RtI serves as a multi—-tiered prevention framework/model with increasing levels or tiers 

of instructional support. Within the Grand Island Central School District a three-tiered 

model is used. The graphic presented below provides a visual illustration of the district’s 

RtI model.  Further information for each tier follows the graphic. 

 

  

[“You can use these galleries to insert 

tables, headers, footers, lists, cover 

pages, and other document building 

blocks. You can use these galleries to 

insert tables, headers, footers, lists, 

cover pages, and other document 

building blocks.”] 

Tier 3 

Tier 2 

Tier 1 

• Intervention Service  
    Provider(s) 

 

• Intervention Service Provider(s) 

• General Education Teacher 

Intensive  
Interventions:   

4-5x/week @ 30-45 minutes of 
instruction  

(1-2 students) 

Intensive Level PBIS 

 
 

Targeted Interventions: 
3-5x/week @ 30-45 minutes of instruction  

 (3-5 students) 
 

Targeted Level PBIS  
 

• General Education Teacher 

Balanced Literacy Instruction 
5x/week @ 90 minutes of instruction 

EnVisions Math 
5x/week @ 60 minutes of instruction 

Universal Level PBIS  
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Tier One 
 Tier One is considered the primary level of intervention at Grand Island Central 

School District and always takes place in the general education classroom.  Tier 1 

involves appropriate differentiated instruction in literacy and mathematics delivered to all 

students in the general education classroom which is delivered by qualified personnel. 

The following matrix provides details on the nature of Tier One at Grand Island Central 

School District in terms of core program, interventionist, frequency,, duration, and location 

by grade level. 

 

 

Tier One Literacy 

Grade Core Program   Interventionist Frequency Duration Location 

K 

 

Balanced Literacy 

Resources 

inclusive of: 

 Continuum of 

Literacy Learning 

 Next Step in 

Guided Reading 

 Words Their Way 

 Phonics Lessons: 

Letters, Words, 

and How They 

Work 

 Writers’ Workshop 

 

 

General Education 

 

Special Education 

 

ENL Teachers 

 

Teacher Assts. 

 

Literacy Specialists 

 

 

 

 

5 days/wk. 

 

 
 

 

 

90 minutes 

of literacy 

instruction 

 

 

 

 

Classroom 

1 

2 

 

Balanced Literacy 

Resources 

inclusive of: 

 Continuum of 

Literacy Learning 

 Next Step in 

Guided Reading 

 Words Their Way 

 Phonics Lessons: 

Letters, Words, 

and How They 

Work 

 Writers’ Workshop 

 

 

General Education 

 

Special Education 

 

ENL Teachers 

 

Teacher Assts. 

 

Literacy Specialists 

 

 

 

 

5 days/wk. 

 

 
 

 

 

90 minutes 

of literacy 

instruction 

 

 

 

 

Classroom 
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3 

 

Balanced Literacy 

Resources 

inclusive of: 

 Continuum of 

Literacy Learning 

 Next Step in 

Guided Reading 

 Words Their Way 

 Word Study 

Lessons: Phonics, 

Spelling, and 

Vocabulary 

 Writers’ Workshop 

 

 

General Education 

 

Special Education 

 

ENL Teachers 

 

Teacher Assts. 

 

Literacy Specialists 

 

 

 

 

5 days/wk. 

 

 
 

 

 

90 minutes 

of literacy 

instruction 

 

 

 

 

Classroom 

4 

 

Balanced Literacy 

Resources 

inclusive of: 

 Continuum of 

Literacy Learning 

 Next Step in 

Guided Reading 

 Words Their Way 

 Literature Circles 

 Writers’ Workshop 

 

General Education 

 

Special Education 

 

ENL Teachers 

 

Teacher Assts. 

 

Literacy Specialists 

 

 

 

5 days/wk. 

 

 

 
 

90 minutes 

of literacy 

instruction 

 

 

 

Classroom 

5 
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Tier One Mathematics 

Grade Core Program   Interventionist Frequency Duration Location 

K 

enVision Math 

 

General 

Education 

 

Special 

Education 

 

ENL Teachers 

 

Teacher Assts. 

 

5 days/wk. 

 

60 minutes of 

mathematics 

instruction 

Classroom 

1 

2 

enVision Math 

General 

Education 

 

Special 

Education 

 

ENL Teachers 

 

Teacher Assts. 

 

5 days/wk. 

 

60 minutes of 

mathematics 

instruction 

Classroom 

3 

4 

5 
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Description of Core Program: 

 

Evidence-based :  Grand Island Central School District provides an evidence-based 

program inclusive of strategies and resources that support balanced literacy 

instruction and mathematics program.   These strategies and resources have been 

vetted by varied sources, inclusive of, but not limited to: 

 Florida Center for Reading Research 

 Harvey Goudvis:  Strategies that Work 

 The research of Irene Fountas & Gay Su Pinnell  

 Teachers’ College of Columbia University:  Reading and Writing Project 

 Revisit, Reflect, Retell:  Linda Hoyt 

 Pearson Education Corporation 

 

Elements of Core Instruction: Instruction within the Grand Island Central School 

District addresses critical components of the reading process:  phonemic 

awareness, word identification, vocabulary, oral reading fluency, and 

comprehension.  

 

 Instruction within the Grand Island Central School District addresses critical 

components of the mathematics instruction:  counting & cardinality, operations & 

algebraic thinking, number & operations in base ten, number & operations – 

fractions, measurement & data, geometry 

 

Differentiation strategies:  Grand Island Central School District uses a variety of 

strategies to differentiate instruction for those students who struggle with our core 

program which is inclusive of, but not limited to: 

 Guided Reading 

 Small and flexible group instruction 

 Embedded formative assessments 

 Question-Answer-Relationship 

 Word work/word study 

 Inductive reasoning 

 Goudvis & Harvey Strategies for comprehension 

o Inferring 

o Questioning 

o Visualizing 

o Making connections 

o Determining importance 
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o Synthesizing 

 

 Marzano’s 6 Steps of Vocabulary practice 

 Graphic Organizers 

 Use manipulative materials 

 Technology applications 

 Scaffolding instructional presentation 

 Greg Tang’s Six Step Problem Solving 

 CUBES  

 Project Based Learning 

 

Differentiation strategies for our ELL population/ENL program 

o Use books with repetitive text 

o Choral readings 

o Songs or chants 

o Explicit instruction and opportunities for students to rehearse language 

structures and vocabulary in the classroom (throughout the English language 

proficiency stages) 

o Continue to provide language support and close monitoring as the student 

develops academic English 

 

Check for fidelity:   The Grand Island Central School District implements 

procedures to evaluate the fidelity of our core program in literacy and 

mathematics inclusive of, but not limited to the following: 

 

Procedure Frequency 

Administrative observations Minimally 2-3 times per year 

Plan book reviews 3 times per year 

Response to Intervention Leadership 

Team 
3-4 times per year 

On-going, district wide professional 

development 
4+ times per year 

Faculty meetings & grade level 

meetings 
Monthly throughout the year 

Data Driven Instructional practices 3 times per year 

Instructional Support Team and/or 

Congruence Team meetings 

As needed (regularly throughout the 

year) 
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Assessment Coach/Grade Level Chair 

Leadership meetings 
7 times per year 

Program Coordinators Monthly  

  

 

Considerations of Core Program for English Language Learners: The Grand 

Island Central School District provides considerations relative to the core literacy 

and mathematics programs for students whose first language is not English in order 

to ensure that we provide appropriate, culturally responsive instruction in the core.  

These strategies include but are not limited to: 

 ENL academy for students in grades 2 through 5 

 Co-teaching with ELL students (a push-in collaborative effort to 

support the core instruction) 

 Professional development to enhance teacher skills in the areas of 

co-teaching and language acquisition 

 Parent meetings and “intake” efforts with new families 

 Ethnic celebrations 
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Tier Two 
 

 

 

Tier Two Supplemental Intervention - Literacy  

Grade 
Program 

Options 
Interventionist Frequency Duration Location 

Group 

Size 

K 

Leveled Literacy 

Instruction 

 

Targeted instruction 

focused on the five 

pillars of literacy: 

- Phonemic 

Awareness 

- Phonics 

- Fluency 

- Comprehension 

- Vocabulary 

 

Direct guided writing 

instruction 

Literacy 

Specialist(s) 

 

ENL Teachers 

3x/week 30 - 45 
min. 

Literacy 

Lab 

or 

Classroom 

 

≤ 5 

students 

1 

 

 

2 

 

 

 

Leveled Literacy 

Instruction 

 

Targeted instruction 

focused on the five 

pillars of literacy: 

- Phonemic 

Awareness 

- Phonics 

- Fluency 

- Comprehension 

- Vocabulary 

 

Composition 

skills 

Literacy 

Specialist(s) 

 

ENL Teachers 

3x-4/week 30 - 45 
min. 

Literacy 

Lab 

or 

Classroom 

≤ 5 

students 

 

3 

 

 

4 

 

5 
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 Within the Grand Island Central School District Tier Two is typically small group, 

supplemental instruction.  Supplemental instruction is provided in addition to, and not in 

place of core instruction students receive in Tier 1.  Instruction/interventions provided at 

this level/tier are designed to address the needs or weaknesses of the student relative 

to the reading process. 

 

 

Tier Two Supplemental Intervention - Mathematics 

Grade 
Program 

Options 
Interventionist Frequency Duration Location 

Group 

Size 

K 

Intervention 

Program(s) 

(enVisions) 

 

Targeted instruction 

focused on  the five 

practices within 

each domain of 

mathematics: 

- Computation 

- Problem 

solving 

- Reasoning 

- Fluency 

- Vocabulary 

 

Mathematics 

Interventionist 

 

ENL Teachers 

3-4x/week 30 - 45 
min. 

Math Lab 

or 

classroom 

≤ 5 

students 

1 

 

2 

 

Intervention 

Program(s) 

(enVisions) 

 

Targeted instruction 

focused on  the five 

practices within 

each domain of 

mathematics: 

- Computation 

- Problem 

solving 

- Reasoning 

- Fluency 

- Vocabulary 

Mathematics 

Interventionist(s) 

 

ENL Teachers 

 

2-4x/week 
30 - 45 

min. 

 

Math Lab 

or 

classroom 

≤ 5 

students 

 

3 

 

 

4 

 

5 
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Considerations of Tier 2 Intervention/Instruction for Students with 

Speech/Language Needs: 

The Speech/Language Department provides services to general education students 

through the Speech Improvement Program. Screening is conducted at Kindergarten, 

Second Grade, and for new entrants to identify students in need of a full evaluation. In 

addition to screening, comprehensive evaluations are conducted when requested by the 

Instructional Support Team (IST) or parent. Service level is determined based upon criteria 

developed by the department.  

  

Considerations of Tier 2 Intervention/Instruction for English Language Learners:   

Program options available to students at this tier are based on student need(s). 

 

 Print Concept Awareness 

o Chart instruction with Rhyme(s)/Poem(s) 

o Book Walks 

 Making predictions and formulating questions 

 Identifying parts of a book  

 Picture/Vocabulary walk 

 Highlighting specific pictures/vocabulary in text to discuss 

 Create a list of questions students may have about the story 

 Activating students’ prior knowledge 

o Creating a list of things students learned after reading the book 

 

 Reading Comprehension strategies 

o Making text connections  

o Circling words they do not understand in a passage 

o Rereading for understanding 

o Annotating the text  

o Chunking the reading and writing a quick summary of what students have 

read 

o Applying self-monitoring strategies 

o Story Maps/ Graphic Organizers 

o Activating Prior Knowledge 

o Oral Reading 

o Asking and answering questions 

o Story discussion/retell 

o Understanding "wh" questions 

o Use picture books and novels 
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 Vocabulary 

o Tiered vocabulary instruction  

o Picture dictionaries 

o Pictures synonyms/ antonyms/ homonyms 

o Nuances of word meaning  

o Multiple meanings 

o Making connections with native language 

o Prefix/suffix and changing the part of speech of a word by adding different 

suffixes 

o Use vocabulary boxes 

        1) Students come up with a definition using context clues/ pictures 

        2) Students use words in sentences. 

        3) Students can draw a picture/ translate it. 

        4) Use a thesaurus for synonyms/ antonyms or discuss parts of speech 

 

 Culturally Responsive Instruction 

o Understanding cultural impact on students 

o Positive perspectives on parent interaction 

o Build awareness of religious holidays and practices & beliefs 

o Communications of high expectations 

o Learning within the context of culture 

o Students centered instruction 

o Culturally mediated instruction (incorporates and integrates diverse ways of 

knowing, understanding, and representing information)  

o Encourages multicultural viewpoints and allows for inclusion of knowledge 

relevant to the student 

o Learning happens in culturally appropriate social situations 

 
Program options available for those students at this tier are based on student need(s). 
Reference Appendix A for a Tier 2 and Tier 3 Literacy Intervention Menu that provides the 
nature of program options available at each grade level. Reference Appendix B for a Tier 2 
and Tier 3 Mathematics Intervention Menu that provides the nature of program options 
available at each grade level. 
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Tier Three 
 Tier Three is designed for those students who have been unresponsive to Tier 2 

intervention or who demonstrate such significant needs that warrant intensive instruction or 

intervention.   The following matrix provides details on the nature of Tier 3 at Grand Island 

Central School District in terms of program options, interventionist, frequency, duration, 

location and group size. 

 

  

 

Tier Three Supplemental Intervention - Literacy  

Grade 
Program 

Options 
Interventionist Frequency Duration Location 

Group 

Size 

K 

Leveled Literacy 

Instruction 
 

Targeted instruction 

focused on the five  

pillars of literacy: 

- Phonemic 

Awareness 

- Phonics 

- Fluency 

- Comprehension 

- Vocabulary 

Direct guided 

writing instruction 

 

 

 

 

Literacy 

Specialist(s) 

 

 

 

 

 

 

 

 

4-5x/week 
 

 

 

 

 
30-45 
min. 

 
 

 

 

 

Literacy 

Lab 
 

 

 

 

 

 

 

1-2 

students 

 

 

 

 

1 

Reading Recovery 
 

Leveled Literacy 

Instruction 
 

Targeted instruction 

focused on the five  

pillars of literacy: 

- Phonemic 

Awareness 

- Phonics 

- Fluency 

- Comprehension 

- Vocabulary 

Direct guided 

writing instruction 
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Tier Three Supplemental Intervention - Mathematics 

Grade 
Program 

Options 
Interventionist Frequency Duration Location 

Group 

Size 

K 

Focus 

Intervention 

(enVisions) 

 

Targeted 

instruction 

focused on  the 

five practices 

within each 

domain of 

mathematics: 

Mathematics 

Interventionist 
4-5x/week 30-45 

min. 

Math 

Lab 

1-2 

students 

Tier Three Supplemental Intervention - Literacy 

Grade 
Program 

Options 
Interventionist Frequency Duration Location 

Group 

Size 

2 
Multi-sensory 

program 

 

Leveled Literacy 

Instruction 

 

Targeted instruction 

focused on the five 

pillars of literacy: 

- Phonemic 

Awareness 

- Phonics 

- Fluency 

- Comprehension 

- Vocabulary 

 

Targeted 

Composition skills 

Literacy 

Specialist(s) 
5x/week 30-45 

min. 

Literacy 

Lab 

1-2 

students 

3 

4 

5 
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1 

- Computation 

- Problem 

solving 

- Reasoning 

- Fluency 

- Vocabulary 

 

 

2 

 

 

Focus 

Intervention 

(enVisions) 

 

Targeted 

instruction 

focused on  the 

five practices 

within each 

domain of 

mathematics: 

- Computation 

- Problem 

solving 

- Reasoning 

- Fluency 

- Vocabulary 

Mathematics 

Interventionist(s) 
5x/week 30-45 

min. 

 

Math 

Lab 

1-2 

students 

 

 

3 

 

 

 

4 

 

5 

 

 

Considerations of Tier 3 Intervention/Instruction for English Language Learners:   

 

 Print Concept Awareness 

o Chart instruction with Rhyme(s)/Poem(s) 

o Book Walks 

 Making predictions and formulating questions 

 Identifying parts of a book  

 Picture/Vocabulary walk 

 Highlighting specific pictures/vocabulary in text to discuss 

 Create a list of questions students may have about the story 

 Activating students’ prior knowledge 

o Creating a list of things students learned after reading the book 

 

 Reading Comprehension strategies 
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o Making text connections  

o Circling words they do not understand in a passage 

o Rereading for understanding 

o Annotating the text  

o Chunking the reading and writing a quick summary of what students have 

read 

o Applying self-monitoring strategies 

o Story Maps/ Graphic Organizers 

o Activating Prior Knowledge 

o Oral Reading 

o Asking and answering questions 

o Story discussion/retell 

o Understanding "wh" questions 

o Use picture books and novels 

 

 Vocabulary 

o Tiered vocabulary instruction  

o Picture dictionaries 

o Pictures synonyms/ antonyms/ homonyms 

o Nuances of word meaning  

o Multiple meanings 

o Making connections with native language 

o Prefix/suffix and changing the part of speech of a word by adding different 

suffixes 

o Use vocabulary boxes 

        1) Students come up with a definition using context clues/ pictures 

        2) Students use words in sentences. 

        3) Students can draw a picture/ translate it. 

        4) Use a thesaurus for synonyms/ antonyms or discuss parts of speech 

 

 Culturally Responsive Instruction 

o Understanding cultural impact on students 

o Positive perspectives on parent interaction 

o Build awareness of religious holidays and practices & beliefs 

o Communications of high expectations 

o Learning within the context of culture 

o Students centered instruction 

o Culturally mediated instruction (incorporates and integrates diverse ways of 

knowing, understanding, and representing information)  
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o Encourages multicultural viewpoints and allows for inclusion of knowledge 

relevant to the student 

o Learning happens in culturally appropriate social situations 

 
Program options available for those students at this tier are based on student need(s). 
Reference Appendix A for a Tier 2 and Tier 3 Literacy Intervention Menu that provides the 
nature of program options available at each grade level. Reference Appendix B for a Tier 2 
and Tier 3 Mathematics Intervention Menu that provides the nature of program options 
available at each grade level. 
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SECTION 3:                                                                       

 ASSESSMENT WITHIN AN RTI FRAMEWORK 
 

An RtI framework uses a variety of assessments that are used to support decisions about a 

student’s at-risk status, response to instruction or intervention, and the nature of instruction.  

These include universal screening, progress monitoring, and diagnostic assessments.  

Each assessment type is used at different points within an RtI process for different 

purposes. 

 

Screening 

 Screening is an assessment procedure characterized by brief, efficient, repeatable 

testing of age-appropriate academic skills (e.g., identifying letters of the alphabet or 

reading a list of high frequency words) or behaviors. Screenings are conducted for the 

purposes of initially identifying students who are “at-risk” for academic failure and who 

may require closer monitoring , further assessment, or supplemental instruction. 

Evidence of psychometric accuracy can be found at resources.renlearnrpic.com.   

 

 The table presented below provides descriptive information regarding the universal 

screening procedures used at Grand Island Central School District. 

 

 Literacy Mathematics 

Screening Tool(s): 
o STAR Early Literacy 

o STAR Reading 

o STAR Early Literacy 

o STAR Math 

Frequency of 

Administration: 
3 times per year 3 times per year 

Grades Screened: K – 5 K – 5 

Screening 

Administrator(s):” 

Literacy Specialist 

Assessment Coordinators 

Classroom Teacher 

Literacy  & Math Specialist 

Assessment Coordinators 

Classroom Teacher 

Location: Computer Lab(s) Computer Lab(s) 

 

A Screening Assessment Schedule is provided within the District that details the nature of 

screening assessment per grade level at multiple intervals across the school year. 
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Considerations for Screening or Benchmark Assessments for English Language 

Learners:  Additional assessment is often needed to determine the risk-status of students 

whose native language is not English. For example, Linan-Thompson and Ortiz (2009) 

note that special consideration must be given to students’ performance in their native 

language. Students with strong native language literacy skills may require different 

instructional supports than students with the same English instructional profile and weak 

native language literacy skills. Second, Al Otaiba and colleagues (2009) documented that 

Hispanic students requiring ELD/ELL services demonstrated lower performance on Oral 

Reading Fluency measures in comparison to their Hispanic peers not receiving EDL/ELL 

services; this result may have been due to language proficiency and vocabulary 

differences. Crosson and Lesaux (2010), demonstrated that overall reading 

comprehension was influenced strongly by both fluent reading of text as well as measures 

of oral language proficiency including vocabulary and listening comprehension. Students 

with lower language proficiency in English are likely to need substantial language support 

in addition to strong reading instruction to achieve reading comprehension at expected 

levels. Collecting language proficiency data in addition to using the reading screening 

measures will help to determine the extent and kind of reading and language support 

students will need to meet important reading goals. (NCRTI, 2010) 

 

Within Grand Island Central School District the following considerations relative to 

universal screening are being made for our English Language Learners: 

 

 

 Literacy Mathematics 

Screening Tool(s): 

o STAR Early Literacy 

o STAR Reading 

o Fountas and Pinnell 

o STAR Early Literacy 

o STAR Math 

Frequency of 

Administration: 
3 times per year 3 times per year 

Grades Screened: K – 5 K – 5 

 Entrance Screen Level Determination 

ELL Population NYSITELL NYSESLAT 

Frequency of 

Administration 
Upon entrance (NYSITELL) 

1 time per year 

(NYSESLAT) 
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Screening 

Administrator(s):” 

Literacy Specialist 

Assessment Coordinators 

Classroom Teacher 

ENL Teacher 

Literacy  & Math Specialist 

Assessment Coordinators 

Classroom Teacher 

ENL Teacher 

Location: 
Classroom 

Computer Lab(s) 

Classroom 

Computer Lab(s) 

 

 

Based on the results of the NYSITELL and NYSESLAT, students are placed in appropriate 

classrooms settings and receive both direct and indirect instruction which reflect students’ 

needs, interests, as well as state and federal mandates for programming. 
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Progress Monitoring 

Progress monitoring is the practice of assessing student performance using assessments 

on a repeated basis to determine how well a student is responding to instruction.  Data 

obtained from progress monitoring can (1) determine a student’s rate of progress, (2) 

provide information on the effectiveness of instruction and whether to modify the 

intervention, and (3) identify the need for further or additional information.   Progress 

monitoring data is also used to determine a student’s movement through tiers. The 

intensity of instruction/intervention will determine the frequency of progress monitoring.   

The Grand Island Central School District uses several progress monitoring 

tools/measures to determine a student’s movement across the tiers by examining rate of 

progress and level of performance over time.  The table below provides logistical 

information regarding progress monitoring procedures within Tiers 1, 2, and 3 at Grand 

Island Central School District. 

 

Literacy and 

Mathematics 
Tier 1 Tier 2 Tier 3 

Monitoring 

Tools 

o Fountas & Pinnell 

Benchmark 

Assessments 

(F&P) 

o Fountas & Pinnell 

additional 

supplemental 

assessments 

o Curriculum Based 

Assessments 

o Fountas & Pinnell 

Benchmark 

Assessments (F&P) 

o Fountas & Pinnell 

additional 

supplemental 

assessments 

o Leveled Literacy 

Intervention 

Running Records 

o Qualitative Reading 

Inventory (QRI) 

o Intervention Depot 

Assessments 

o Curriculum Based 

Assessments 

(math) 

o Focus Math 

Program test       

(bi-monthly) 

o STAR Reading 

o STAR Math 

o Fountas & Pinnell 

Benchmark 

Assessments (F&P) 

o Fountas & Pinnell 

additional 

supplemental 

assessments 

o Leveled Literacy 

Intervention 

Running Records 

o Qualitative Reading 

Inventory (QRI) 

o Intervention Depot 

Assessments 

o Curriculum Based 

Assessments 

(math) 

o Focus Math 

Program test       

(bi-monthly) 

o STAR Reading 

o STAR Math 

Frequency of 

Administration:  
Ongoing 2x/month 1x/week 
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Considerations for Progress Monitoring for  English Language Learners: Progress 

monitoring is conducted in consultation with the ENL teacher assigned to the student.   

 

Additional Assessment:  Diagnostic 

 Screening and progress monitoring tools occasionally provide sufficient information to 

plan instruction, but most often they do not since they tend to focus on quick samples of 

student performance as opposed to greater in-depth information about a student’s 

abilities.  Assessments that are diagnostic in nature provide greater detail about individual 

students’ skills and instructional needs. They provide educators with information that 

informs the “what to teach” and the “how to teach.” They are typically administered to 

students who fall significantly behind an established benchmark or when such students 

have not demonstrated sufficient progress (Center on Teaching and Learning, n.d.). 

 

Appendix C – Reading and Mathematics Diagnostic Assessment Matrix provides 

information regarding diagnostic measures used to gather additional instructional 

information about a student’s performance in reading and math across grades K-5. 

  

Administrator(s): Classroom Teachers 
Literacy and Math 

Specialists 

Literacy and Math 

Specialists 

Location: Classrooms 

Classrooms 

Computer Lab(s) 

Intervention Lab(s) 

Classrooms 

Computer Lab(s) 

Intervention Lab(s) 
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SECTION 4: 

DATA-BASED DECISION MAKING 

A key component of an RtI framework is the use of data to inform educational decision-

making at the individual student, classroom, and school levels. Benchmark/screening 

assessments and progress monitoring data inform decisions relative to risk status, level 

and type of interventions needed to help individual students make progress.   

Within an RtI framework, two major decisions need to be made relative to student 

performance: 

1.  Which student’s may be at-risk for academic failure? 

2.  How well is the student responding to supplemental, tiered instruction/intervention? 
 

Determining Initial Risk Status 

To determine which students may be at-risk, the Grand Island Central School District uses 

data obtained from benchmark/screening assessments as well as other sources.  The 

following table provides information about the nature of this decision. 

Determining Students At-Risk 

Primary Data Source: STAR Early Literacy, STAR Reading, and STAR Math 

Secondary Data Source: Fountas and Pinnell Benchmark Assessment, Qualitative 

Reading Inventory (QRI), Observation Survey, enVisions 

Math Placement Tests, Math Curriculum Based 

Measurements (CBMs), NYS State Assessments 

Purpose:  Identify students at risk 

 Identify the level of intervention a student requires 

 Provide preliminary information about the effectiveness of 

core instruction at Tier 1 

Professionals Involved: A team approach is used to make this decision. Individuals 

in this team may include: principals, classroom teachers, 

literacy interventionists, math interventionists, school 

psychologists, speech pathologists, ENL teachers, social 

workers, and Instructional Support Team (IST) members. 

Frequency: Occurring regularly throughout the year at data discussion 

meetings; minimally 3 times per year.  

Decision Options and 

Criteria: 

A team approach is utilized to make decisions reflecting 

student performance with multiple measures. See Appendix 

D for criteria.  
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Determining Student Response to Intervention 

Another key decision made by the RtI Core Team is whether or not a student who is 
receiving supplemental instruction or intervention is making progress.  The Grand Island 
Central School District makes use of progress monitoring data and other data sources 
(multiple measures) to examine the student’s level of performance and rate of progress 
over time.  By graphing the student’s performance and examining the data path, the RtI 
Core Team can make an informed decision about a student’s response to intervention. 
The table presented below provides further information regarding the nature of this 

decision. 

 
 
  

Determining Student Response to Intervention 

Primary Data 
Sources: 

Fountas and Pinnell Benchmark Assessment, Qualitative Reading 
Inventory (QRI), Math Curriculum Based Measurements (CBMs), 
ELA Curriculum Based Measurements (CBMs), Grand Island 
quarterly benchmark rubric, STAR Reading, STAR Math 

Secondary 
Data Source: 

STAR Early Literacy, report cards, informal assessments, 
Instructional Support Team (IST) documentation 

Purpose:  Determine student’s response to the intervention 

 Determine if the student is making progress towards grade level 
benchmarks 

 Determine the need for a lesser or more intensive intervention 

 Determine the need for referral to Instructional Support Team (IST) 

Professionals 
Involved: 

A team approach is used to make this decision. Individuals in this 
team may include: principals, classroom teachers, literacy 
interventionists, math interventionists, school psychologists, speech 
pathologists, ENL teachers, social workers, and Instructional Support 
Team (IST) members.  

Frequency per 
Tier: 

Student response to intervention is determined at the following 
intervals, at which point decisions may be made:     

Tier 1 Tier 2 Tier 3 

3 times per year After a minimum of 9 
weeks of intervention 
and at least 3 times 
per year.  

After a minimum 
of 15 weeks of 
intervention and 
at least 3 times 
per year. 

Decision 
Options and 
Criteria: 

A team approach is utilized to make this decision. See Appendix E 
for a graphic illustration of decision rules related to Determining 
Student Response to Intervention for Tier 2 and Tier 3.  
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Determination of Students with a Learning Disability (LD) 

Effective on and after July 1, 2012, a school district must have an RtI process in place as it 

may no longer solely use the severe discrepancy between achievement and intellectual 

ability to determine that a student in kindergarten through grade four has a learning 

disability in the area of reading. In making a determination of eligibility for special 

education under the classification of LD, the CSE must determine that a student’s 

academic underachievement is not due to the lack of appropriate instruction in reading. 

Grand Island CSD has adopted this RtI model to include math.   Appendix F includes an 

SED approved form that is used for LD documentation purposes. 
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SECTION 5:                                                                       

 PROFESSIONAL DEVELOPMENT 

Part 100.2(ii)(3) requires each school district take “appropriate steps to ensure that staff 

have the knowledge and skills necessary to implement a RtI program and that such 

program is implemented consistent with…” the specific structure and components of the 

RtI process selected by the school district. 

 

The Grand Island Central School District provides professional development to the faculty 

and staff of the Grand Island Central School District through ongoing faculty meetings and 

administrative meetings.  Our literacy and mathematics specialists, speech/language 

therapists, school psychologists, grade level chairs/instructional coaches, assessment 

coordinators, and special education program coordinators hold positions on leadership 

committees and act as support to identify and deliver building-based professional 

development based on ongoing identification of needs. 
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SECTION 6:                                                                       

PARENT NOTIFICATION 

In the Grand Island Central School District parents are notified when their child requires 

an intervention beyond that provided to all students in the general education classroom.  

Notification is provided to parents when a student or students enter or exit a given tier via 

a letter that indicates: 

 The nature of the intervention their child will be receiving 

o Type of intervention 

o Frequency 

o Duration 

o Interventionist 

o Location 

 The amount and nature of student performance data that will be collected 

o Type of data 

o Screening tool 

o Review date of progress 

 Strategies for improving the student’s rate of learning 

 Their right to request an evaluation for special education programs and/or 

services 

Considerations for Parents Whose Native Language is Not English:  Oral and written 

communication may be provided in the parent’s native language.  
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APPENDIX 

 
 

A. Program Options Literacy Intervention Menu 
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B. Program Options Mathematics Intervention Menu 
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C. Reading and Mathematics Diagnostic Assessment Matrix 
 

 Literacy Mathematics 

Diagnostic Tool(s): 

o Test of Phonological 

Awareness 

o RAN/RAS (Rapid 

Automatized Naming and 

Rapid Alternating 

Stimulus Tests) 

o Observation Survey 

 

o EnVisions Math 

Intervention Diagnostic 

Test 

o Focus Math Diagnostic 

Test 

o Key Math 3 Diagnostic 

Test 

o TOMA-3 (Test of 

Mathematical Abilities) 

Frequency of 

Administration: 
As needed As needed 

Grades Screened: K – 5 K – 5 

Screening 

Administrator(s): 

Literacy Specialist 

Assessment Coordinators 

Math Specialist 

Assessment Coordinators 

Location: RtI Literacy Classroom(s) RtI Math Classroom(s) 

 
 
 
 
 
 
 
 

D. Decision Rules for Determining Initial Risk Status  
 
A student is identified as at risk based on below grade-level performance on a 
minimum of three assessment measures. The data team reviews the performance 
of at-risk students to determine qualification for and level of service.  
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E. Decision Rules for Determining Student Response to 
Intervention 

 

 


